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Annotation: This article explores pedagogical rhetoric in teachers' speech
from a scientific perspective, analyzing its linguistic structure, cognitive functions,
and communicative aims within instructional settings. Drawing on
interdisciplinary research in linguistics, cognitive psychology, and pedagogy, the
paper outlines how rhetorical techniques embedded in teacher discourse influence
students’ comprehension, attention, and emotional engagement. The study
synthesizes existing theoretical frameworks and empirical findings to argue for the
centrality of rhetorical competence in teacher training and instructional design.
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AnHoTanus:/[anHas cTaTbs paccMaTpUBaeT IMEJArOTHYECKYI0 PUTOPUKY B
peun yduTened C HAydHOW TOYKW 3pPEHUsS, aHAIM3UPys €€ JIMHTBUCTHYECKYIO
CTPYKTYpY, KOTHUTHUBHBIE (YyHKIIMM W KOMMYHUKATHBHBIE II€JTM B YCJIOBHSIX
yaeOHoro mporecca. OCHOBBIBasICh Ha MEXIAUCITUTUTMHAPHBIX HCCIICNIOBAHUAX B
00acTH JTMHTBUCTUKH, KOTHUTHUBHOMW TICUXOJOTHU WM TIEAArOTUKH, aBTOP CTAaThH
MMOKa3bIBaCT, KAaKUM O0Opa3oM pUTOPUYCCKHE TNPUEMBI, BCTPOCHHBIC B
MeJarorHYecKyr0 peyb, BIUSIOT HAa TIOHMMAaHHWE, BHUMAaHUE W SMOIMOHAIBHYIO
BOBIICUEHHOCTh  ydamuxcsi.  McciemoBanme — 000OIIaeT  CyIIECTBYIOIIHE
TEOPETUYECKUE MOACTH U DMIHUPUYCCKUE JaHHBIC, MOTYEPKUBAS BAKHOCTH
PUTOPHUYECKOW  KOMIIETEHTHOCTH B TIOATOTOBKE  TperojaBarelied U
POEKTHUPOBAHUHU YUE€OHBIX ITPOTPaMM.

KioueBble cjI0Ba: mearornyeckas puToprKa, yIuTelbCcKas pedb, yueOHas
KOMMYHHUKAIIMSI, KOTHUTHUBHAs BOBJCUEHHOCTb, PHUTOPUYECKHE CTPATETHH,
oOpa3oBaTeiibHasl TIMHTBUCTHKA.
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The effectiveness of teaching is not solely determined by content knowledge
but also by the way that knowledge is communicated. Teachers' speech acts as the
primary medium through which learning is facilitated. In educational settings, the
teacher's speech serves not only as a vehicle for delivering content but also as a
critical tool for shaping understanding, maintaining student engagement, and
fostering a positive learning environment. Through strategic use of language—
such as rhetorical questions, emphatic intonation, structured explanations, and
motivational cues—teachers are able to scaffold learning, address cognitive
challenges, and adapt instruction to meet the diverse needs of their students.
Therefore, pedagogical success hinges not only on what is taught but significantly
on how it is conveyed through spoken interaction." Pedagogical rhetoric—the
purposeful use of rhetorical strategies in educational discourse—plays a crucial
role in shaping students’ cognitive engagement and socio-emotional responses in
the classroom (Alexander, 2008). While educational research has long emphasized
curriculum design and instructional techniques, the rhetorical dimension of
teaching has remained relatively underexplored in pedagogical science

Pedagogical rhetoric, situated at the intersection of language, cognition, and
communication, can be defined as the strategic use of language by educators to
facilitate comprehension, motivate learners, and structure discourse effectively
This concept draws from Aristotelian rhetoric (ethos, pathos, logos), Vygotsky's
theory of mediated learning, and discourse analysis (Vygotsky, 1978). Pedagogical
rhetoric, situated at the intersection of language, cognition, and communication,
can be broadly defined as the intentional and strategic use of linguistic resources
by educators to enhance students’ comprehension, stimulate engagement, and
organize instructional discourse in meaningful ways. It represents not just how
teachers speak, but how they think through language, shape knowledge, and
mediate learning through carefully chosen rhetorical devices. This pedagogical
approach underscores the functional role of language not only as a medium of
instruction but as a cognitive tool that actively shapes how students process,
internalize, and apply new information.

The roots of pedagogical rhetoric can be traced to classical Aristotelian
rhetoric, which categorizes effective communication into three persuasive appeals:
ethos (the credibility and authority of the speaker), pathos (the emotional
connection to the audience), and /ogos (the use of logical reasoning and evidence).
In teaching, these appeals manifest when educators establish trust and authority
(ethos), create emotionally supportive classroom climates (pathos), and construct
coherent, well-reasoned explanations (logos) that align with students' cognitive
development and prior knowledge.

Further theoretical grounding comes from Vygotsky’s sociocultural theory,
particularly his concept of mediated learning (Vygotsky, 1978). According to this
view, language serves as a primary psychological tool through which learning is
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mediated. The teacher’s discourse acts as scaffolding, enabling learners to
transition from their current level of understanding to higher-order thinking within
the Zone of Proximal Development (ZPD). This mediation is not merely linguistic;
it involves the structuring of cognitive processes through rhetorical strategies such
as elaboration, simplification, analogy, questioning, and reformulation.

Additionally, insights from discourse analysis contribute to our
understanding of how pedagogical rhetoric functions in real classroom interactions.
Through the analysis of turn-taking, question-response patterns, feedback
mechanisms, and narrative framing, scholars have illustrated how the
microstructure of teacher talk influences learner participation, interpretation of
content, and classroom dynamics

In essence, pedagogical rhetoric integrates cognitive psychology,
sociocultural theory, and linguistic pragmatics to reveal that effective teaching is
not just about what is taught but sow it is said. It positions the teacher as both a
communicator and a cognitive guide—someone who uses language with
pedagogical intentionality to transform content into shared understanding and
active learning.

Rhetorical competence in teaching involves not just persuasion but the
ability to adapt linguistic and paralinguistic features—intonation, repetition,
metaphor, questioning techniques, and narrative structures—to support
instructional goals These tools help manage classroom discourse, clarify abstract
concepts, and scaffold students' understanding. Cognitive psychology also
underscores the importance of repetition, variation, and elaboration for memory
consolidation, which can be achieved through rhetorical design. Pedagogical
rhetoric, positioned at the crossroads of language, cognition, and communication,
refers to the intentional and strategic use of linguistic and discursive tools by
educators to enhance comprehension, stimulate motivation, and structure
educational discourse in a purposeful manner . This multifaceted concept is deeply
rooted in classical rhetorical traditions—particularly Aristotle's triad of ethos
(credibility), pathos (emotional engagement), and /ogos (logical reasoning)—while
also integrating insights from Vygotsky’s sociocultural theory of mediated
learning, which emphasizes the centrality of language as a cognitive and cultural
tool in education (Vygotsky, 1978). Pedagogical rhetoric is not merely about
persuasion but entails a nuanced rhetorical competence: the teacher’s ability to
tailor verbal and non-verbal communication features, including intonation, gesture,
metaphor, questioning patterns, and storytelling, to the evolving needs of the
classroom context (Cazden, 2001). These rhetorical strategies function as cognitive
and communicative scaffolds, enabling teachers to guide learners through complex
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ideas, clarify abstract content, and sustain interactive, dialogic learning
environments. From the perspective of cognitive psychology, rhetorical devices
such as repetition, elaboration, and variation are not stylistic embellishments but
serve essential functions in memory encoding and retrieval, thus enhancing
knowledge retention and comprehension. Consequently, pedagogical rhetoric
serves as a critical interface through which instructional intent, learner cognition,
and social interaction converge to shape effective educational experiences.

Rhetorical techniques serve essential cognitive functions in classroom
interaction. First, they enhance attention orientation, as rhetorical questions and
strategic pauses focus students’ cognitive resources Second, schema activation is
encouraged through metaphor and analogy, enabling students to link new content
with existing knowledge structures (Lakoff & Johnson, 1980). Third, working
memory support is facilitated through chunking and recapping, often achieved via
repetition and listing strategies

Through rhetorical expressions of empathy, praise, and encouragement,
educators can improve students’ motivation and classroom climate This emotional
rhetoric is linked to increased willingness to participate and academic
perseverance, particularly among second-language learners (Cummins, 2000).

Instructional communication, a field within educational linguistics,
emphasizes how language choices shape classroom interactions. Teachers’
rhetorical styles impact classroom authority (ethos), foster engagement (pathos),
and structure logical progression of ideas (logos).

Conclusion

Pedagogical rhetoric is not a secondary skill but a foundational element of
effective teaching. Its influence spans cognitive processing, classroom
engagement, and instructional clarity. By recognizing the centrality of rhetorical
competence in educational contexts, teacher training can be enhanced to produce
more reflective, adaptive, and communicatively skilled educators.
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